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MeToau4ecKHil aCIEeKT UCIO0JIb30BAHMS IOMOPA B Y4eOHOM Mpoiecce
Methodological aspect of the use of humor in the classroom. Using
anecdotes in teaching German grammar

H.B. I'o1ocoBa
N.V. Golosova

Annomayuna  HecOMHEHHYIO MEAAarorMuecKyro IIEHHOCTh OOHapyKuMBaeT B cebe
oMop. BxiroueHue B megaroruueckuil apceHan CpeicTB, METOJO0B M MPUEMOB, OCHOBAHHBIX
Ha 3HAHUM METOJMYECKOrO MOTEHIMAIAa IOMOPA, MOXKET CTaTh CYIIECTBEHHBIM PE3EPBOM I0O-
BbIIIEHUS AP(EKTUBHOCTH Ipoliecca 00yueHus, BOCIIUTAHUS U Pa3BUTHUS JIMYHOCTU. Psp co-
BpemeHHbIX uccnenoBateneid (. A. AmonamBunu, K. Mopuc, JI.®. Cnupun, B.U. TIpoko-
neHko, M.M. CraHkuH) OTMEYalOT CpeIu XapaKTEpOJIOrMUECKUX OCOOEHHOCTEH JMYHOCTH
yUUTeNs, Hapsaay C SMIaThell — CIIOCOOHOCTBIO COMNEPEXHMBATh, TOOPOXKETATENBHOCTHIO K
JIpYT'UM, HEOOXOAMMBIMU 3MOLMOHAJIbHBIMU OCOOEHHOCTSIMM XapakTepa, - HaJlh4due OMNTH-
MHU3Ma U 4yBcTBa tomopa. Cpeau OCHOBHBIX NPHUYMH, MPENSTCTBYIOIIMX YIOTPEOICHUIO
IOMOpa Ha YpOKE, BBIJENAIOT: CTpaxX HapYIIEHUs! TUCHUIUIMHBI, 00sI3Hb MOKA3aThCSl CMEIIHBIM,
HEraTMBHOE OTHOIIEHHE K Kjaccy, JIMYHbIEe KadecTBa Iejarora (HU3Kas KOMMYHHUKAOEllb-
HOCTb, HETMOKOCTh MbINIIeHHs ). OJHAKO B MEAAroruKe 10 HACTOSIIEr0 BpEMEHH HET 1IeJI0CT-
HBIX Hay4yHO OOOCHOBAHHBIX HCCIEIOBaHMH MO MpOOJeMe METOJUYECKOr0 M MCHXOJIOro-
MeAarornyeckoro noTeHIrana oMopa.

Llens naHHOW CTaTbU PAacCMOTPETH IOMOP KakK MENAaroru4yeckoe CPeACTBO, BBIAECINUTH
GyHKIIMHM FOMOpa B NIEAarornyeckoi 1esTeIbHOCTH, TPOAHAM3UPOBaTh TaKUe METOINYECKUE
IpUeMbl, OCHOBaHHBIE Ha IOMOpE KakK: HaMeK, UPOHUS, KalaMOyp, IpoTecK, MapagoKc, MCeB-
JIOKOHTPACT, a TAaK)K€ PacCMOTPETh TaOJIUIly NMPUMEHEHHs] IOMOpa B IEJIaroru4ecKou Jes-
TENBHOCTH, NPEATIONATAIONIEHN pealn3alyio IOMOpa Ha 3aHATHIX 10 UHOCTPAHHOMY SI3BIKY.

Knrouesvie cnoea 1omop, nHpopMaTuBHAS (YHKIMS; SMOIMOHATbHAS (YHKIIHS;, MO-
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TUBAIMOHHAs (PYHKIMS; peryaupyromas GyHKIKs; METOAUYECKHE TPUEMBbl; HAaMEK; UPOHUS;
KanaMO0yp; rpOTeCK; MapaJoKc; CEBAOKOHTPACT.

Summary Undeniable pedagogical value finds itself in humor. Including humor in
the pedagogical arsenal of tools, methods and techniques, can be a significant reserve to in-
crease the efficiency of training and personal development. A number of modern researchers
(Sh. A. Amonashvili, K. Maurice, L.F. Spirin , V. Prokopenko , M.I. Stankin) note of the
teacher's personality character traits, together with empathy - the ability to empathize, kind-
ness to others, necessary emotional character traits - the presence of optimism and sense of
humor. Main reasons preventing the use of humor in the classroom are emphasized: fear of
violation of discipline, desire of not being ridiculous, negative attitude to the class, the per-
sonal qualities of the teacher (low sociability, inflexible thinking). However, in pedagogical
process nowadays there are no science-based researches on the problem of methodological
and psycho- pedagogical potential of humor. The purpose of this article is to consider humor
as a pedagogical tool, highlight the function of humor in teaching activity, analyze methodo-
logical techniques based on humor such as allusion, irony, pun, grotesque, paradox, psevdo-
kontrast and also to consider table use of humor in teaching activities involving the imple-
mentation of humor in the foreign language lessons.

Keywords humour; informative function; emotional function; motivational function;
regulating function; methodological techniques; allusion; irony; pun; grotesque; paradox;
pseudo contrast; anecdote.

Humor is a pedagogical tool, based on the awareness of participants of the
communications of various types of discrepancies (between expected and oc-
curred, between the visible and tangible, and so on) related to comic effect, re-
lieving psychological stress and facilitates the creation of friendly relations [2].

Describing humor as a teaching tool, it is necessary to determine its func-
tion in educational activities. Let’s consider the following functions of humor:
informative, emotional, motivational, regulating.

Informative function is that the teacher, using humor, not only conveys
some information about the subject of the speech, but also manifests itself as a
person (expresses personal attitude, and has the ability to take into account the
individual characteristics of the pupils). Sense of humor during communication,
expressed in calembour, characterizes the culture of anecdote, tact and the mind
of man, creating the comic situation.

In addition, using humor teacher can extend a personal attitude, as well as
to show the ability to take into account the individual characteristics of the

learner. Most acquires greater significance because of the reaction the interlocu-
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tor teacher receives information about it, in particular, about its ability to under-
stand and accept.

The emotional function of humor provides a satisfactory feeling in any
situation. It allows less painful to adjust to changed circumstances. The higher
the educational process participants have the ability to understand and create
comic, use it to overcome difficult situations, the less are they symptoms of de-
pression and low mood, low self-esteem, hopeless perception of their future.

Humor can serve as a means of relieving psychological stress, psycholog-
ical defusing, creative and ultimately contribute to the effectiveness of pedagog-
ical activities. In addition, by using Group Policy, you can control the essence of
humour; create conditions for collective action, and forming a team of students.
Humor can serve as a means to their own emotional support and emotional sup-
port of others. The motivational function of humour serves as a stimulus for self-
education and stimulates the search for new means of measuring.

Joke can sometimes be pedagogically useful, rather than punishment or
reprimand. In addition, humor is a means of expressing the individuality of both
teachers and students. The ingenious teacher always finds an unconventional so-
lution to pedagogical tasks. Thus, the desire to use humour in a professional ac-
tivity may be due to various causes, but in any case the pedagogical tool must
contribute to the positive solution of pedagogical tasks.

The regulatory function is that humour regulates the relations between
teachers, between teachers and students, between students. Sometimes, to join
the conversation, the teacher begins with a witty comment or story about a funny
story. It’s important sometimes to make a person laugh and then it’s easier to
achieve an emotional contact with him, call for location.

Humour contributes to favorable solving of conflict situations. As the ba-
sis of friendly relations between the participants of the educational system, hu-
mour involves positive intentions and positive ideal of each of them. The meth-
ods of teaching based on humour are: allusion, irony, puns, irony, grotesque,

pseudo contrast.
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Irony is the way in which the teacher creates educational situation con-
trasts, somewhat different, often exquisitely gallant form of its expression.

Pun (or way of the double interpretation of the incident, the situation or
problem) is achieved through word games, the use of the original course of
thought. Grotesque is a humorous acceptance of conscious educational influence
based on exaggerating or understating the typical characteristics of a person,
phenomenon, situation, life event. Paradox is a conscious change habitually used
in language. Pseudo contrast is a false dichotomy; the way in which the teacher
is the final part of the strength of the opposes affirmative sentence or judgment
of its beginning, in fact, enhances its original idea [1, p.69].

Receptions allow to specify a number of positions in the pedagogical pro-
cess. To use laughter in the audience is to study with pleasure. Its effectiveness
is increased when the teacher skillfully uses techniques [3].

Among the main obstacles to the use of humour in the classroom are: fear
of breach of discipline, fear of being ridiculous, rejection of the class, the per-
sonal qualities of a teacher (low communicability, the inflexibility of thought).

Taking into account the specificity of the German language, we have de-
veloped a table of humor application in the educational activities involving the
implementation of humor at the advanced level of knowledge of students, the
wider use of humour in the classroom. This implies the differentiation approach
to the selection of teaching materials for lessons. For example, at the initial stage
of the study puzzles are more effective, as well as games, rhyming and humor-
ous contests.

Table 1 - Implementation of humour in the classroom.
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cabulary compensatory ) 5
regulating 3
i i 3
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. . speaking, | emotional, |. . —~
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. . ) writing, |motivational, =+
illustrations| mentality | compensatory . . advanced Q
reading regulating g
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Humorous | ment of com- cultural, Speaking, | emotional, 5
4.| . . o ) S Advanced =4
interview | munication |compensatory| auding |motivational, 2
skills & intercultural regulating <
_— Auding, | Informative, o
Consolidating . . . =3
Humorous Learning and | speaking, | emotional, |Elementary,| <
5. of the new ma- L . o . . 5
games terial cognitive writing, |motivational,|intermediate| =
reading regulating S
Informative =
- ! =
Comic The develop Language, Speaking, | emotional, |Elementary,| &
6. ment of creative| learning and . o . .
sketches e e auding |motivational,|intermediate| g
abilities. cognitive )
regulating 3
The develop- . o
. . Informative, @
Special hu- | ment of a sense Speaking, . 3
Compensatory|_ " . emotional, |Elementary,| @
7.|morous les-|of humor & an-| ;. auding, read- o . .
: . |& intercultural . motivational, | intermediate
sons [alytical mentali- ing )
ty regulating

Thus, humor as a pedagogical tool plays an important role in the educa-
tional process. By performing such functions as an informative, emotional, mo-
tivational, regulating, it removes a psychological tension and helps to create a
friendly relationship. Humor activates the process of learning, attaches to crea-

tive solutions of complex issues, teaches to think.
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YIAK 371.3:378:81.112.4
CemanTuka kak npeamer o0ydeHusi. CeMaHTHYeCKHe CABUIH 00111e-
PacnpoCTPAHEHHBIX AHTJIMUCKUX MPUJIAraTeJbHbIX
Semantics in Teaching. Semantic Shifts of Common English Adjec-
tives
H.H.3epkuna
N.N.Zerkina

Annomayusa CtaTbs NOCBSAIIEHA PACCMOTPEHHUIO U3YYEHUS! CEMAHTUKH aHIVIMHCKOTO
NpUIaraTeIbHOro Yepe3 CEeMaHTHYECKHe CIBUTH. ABTOp yaAenseT ocoboe BHUMaHHE POJIH
AQHTTIMHCKUX MMEH MpUIaraTelbHbIX, KaK CHelU(PUUECKUX CTPYKTYp, B (POPMUPOBAHUM alb-
€KTUBHON KapTHHBI MMpa, a TaKKe €IWHUL], (OPMUPYIOLIMX JEKCHUUYECKUH 3amac U JMHIBO-
KYJIbTYpPOJIOTHYECKYIO KOMIIETEHIIUIO CTYICHTOB.

Knroueguvie cnosa CCMAHTHKA, CCMAHTUYCCKHUE CABUTU; MTPUIIAraTCIbHOC, AHTITUACKUH
SA3BIK.

Summary The paper considers teaching of English adjective significance though
studying semantic shifts. The author emphasizes the role of adjectives as specific structures in
performing adjectival worldview and forming vocabulary and linguacultural competence of
students.

Key words semantics; semantic shifts; adjective; the English language.
The real significance of linguistic units is one of the most difficult aspects
in language teaching. It is rather difficult to define the meaning of a word as it is

connected with many lingual and extra lingual aspects — logical and psychologi-
cal, historical and philosophical.
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