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COBEPIHIEHCTBOBAHMUE IEJJATOIr'HYECKOM MOJAIOTOBKHA
IPENOJABATEJIEMA BBICHIEHN IIKOJIBI

IMPROVEMENT OF THE PEDAGOGICAL TRAINING
OF HIGHER SCHOOL TEACHERS

AHHoTaums. PaccMmaTtpuBaeTcs BONPOC MENarormueckoil MoJIrOTOBKU IpernojaaBaTeyei BbIC-
IIe# MTKOJIBI B COBPEMEHHOM MpaKTHUKE MperoaBanus B By3e. OnpenensatoTcs HeKOTOPhIe BO3MOXKHO-
CTHU COBCPIICHCTBOBAHUA HC,Z[&FOI‘I/I‘-ICCKOﬁ IIOATrOTOBKHU npeno;[aBaTeneﬁ BBICIIIEH IIIKOJIBI.

Abstract. Pedagogical training of higher school teachethiégnmodern practice of teaching in
the university is described in this article. Sonosgible improvements of the pedagogical training of
high school teachers are identified.
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Universities must prepare and produce qualifiedgasionals, competent teachers and
experts in educational theory and research [4].sThuniversities should take pedagogical
training (research and theory along with practeaching) seriously.

The problem is what should be taught in school#yral literacy) and why. What is
the essence of subjects? What kind of knowledgeldhme taught? How do teachers select
learning content, tools and teaching methods? Howedchers respond to new, specialized
knowledge and new ways of cognition? What kind nbwledge is necessary to teachers?
How modern must knowledge of the beginning teatl®® How can we organize continuous
education of qualified teachers?

The problem of the relationship of what and hove pinoblems of various roles of the
teaching profession: the teacher as expert or @sranunicator. Universities emphasize the
importance of preparing teachers who know theijestibwell. The colleges emphasize the
importance of preparing teachers who are skilletthénpractice.

In teacher training the importance of the currioulshould be discussed. This discussion
considers the problems of «studying the subjebi dcademic study of the subject taken on the
level and depth appropriate to a certain leveldofcation), «studying the curriculum» (including
studies for what and how to teach the subjectcors#ary education; subjects in schools are differ-
ent from the subject of specialization of the stisleand special attention to the «applicability of
the subject» (the study of the applicability of gubject of specialization for teaching, assessment
and learning in schools). When considering theyaisabf interaction in teaching, the main question
is: how can the content of the subject be transédrimto the pedagogical content of the subject?

In recent years, there was a discussion emphasethgr teaching methods or the
content of the subject. In the late sixties anthanseventies special emphasis was laid on the
introduction of pedocentric methods, as a readtiamaditional teaching methods that empha-
sized reading lectures about the content. Todagemthe influence of the movement «back to
basics», the principles of traditional educatiom @nhanced again, thus denying the important
successes achieved by the reformatory movementcaiida could, however, extract the
maximum profit from the constructive combination tbe achievements taking place both
from the traditional and progressive movements.

The whole issue of content is also influenced Isgassions on longitudinal and trans-
verse aspects, a multicultural and interdisciplnaerspective of teaching school subjects.

With regard to the content of teacher preparattbe, following questions are dis-
cussed: what constitutes the professional knowleddeachers? On what grounds do teach-
ers base this knowledge? How can practice andylmomtegrated?

Teachers who prepare teachers and qualified teadimer research in education too
theoretical, insufficiently linked to «their» retgdis of teaching. Very often teachers have a
preference to subject didactics (the courses ottingcula). There is a strong need to inte-
grate theory and practice.

Therefore, research of pedagogical practices afhira is required. It's not enough
that the work of teachers has been studied; teactesd to study it themselves. They need a
critical understanding of professional knowledgd antivities. As professionals, they should
be actively involved in the data collection progassluding analysis and evaluation of their
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lessons. They must also be encouraged to develpptigses and to test the suggested im-
provements and educational reforms (a teacheresearcher, a reflective practitioner).

Future teachers and qualified teachers must knevedhbpe of their professional inter-
ests, their complicated structure.

The quality of teacher education depends on thditgquz higher school teachers.
Teacher training in universities should be «acadeargna of secondary importance», but get
paramount importance. University professors shalddelop research to create reliable
knowledge that can be used for students’ educatinohto give young teachers the necessary
knowledge for work. Therefore, lecturers need appate training and qualification.

The higher school teachers need the opportuniyotd together with colleagues from
other universities and colleges. The collaborasbauld have an impact on their competence
as teachers of the University.

In the aspect of integration of theory and practiceumber of actual problems should
be solved: How can specialized knowledge (psycholmfgeducation, sociology, philosophy
and history) and the practical needs of teachersitegrated? How can pedagogy, theory of
education, theory of educational planning, didagtibe art of teaching as a «system of activi-
ties» be integrated? How can we stimulate the itiandrom theory to practice? How can we
apply innovations in education and teaching pra€tic

A special problem is how to attract capable stuslémtthe teaching profession. Many
students become teachers as a result of the sec@wen third alternative. In addition to this,
the teaching profession suffers from a bad imageiat status is low, wages are not increas-
ing, the workload is high, «burn-out syndrome»ae tvell known. All this means that the
teaching profession does not attract the best stedand this affects the quality of the work
of a teacher and that of the educational systerg;[3].

Many teachers also note the lack of prospectsrafiepsional growth: making a career
implies leaving the teaching profession.

On the research agenda the following issues aggaet:

1. The influence of pedagogical training comparetth whe powerful influence of the
trainee’s own learning and on-the-job experience.

2. The importance of «practical knowledge» for besis: it is necessary to base theory
directly on the realities experienced by those whasderstanding of their professional role
or whose practical activity should be improved.

3. «The professional» status of University teach@flat constitutes their expertise?
How are teachers trained? How do they see thenssiiube role of teachers?

Very often, students of teacher training institnimeed flexible organization of train-
ing. They also need a flexible system of trainiogatlequately cope with changing roles in a
changing context.

In addition to these requirements, taken from ttedgssion of a teacher, the fact that
education is a diverse and complex sector (genecinical, vocational, artistic, adult) is also
stressed. Skills developed in pedagogical traimizug also be used in other professions. The
new curriculum should be focused on the broadecathnal and professional context.
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K BOITPOCY O CO3JAHNU ®OHJA HHHOBAIINOHHBIX INTEJATI'OI'MYECKHUX
TEXHOJIOT'YMH B BBICILIEM OBPA30OBAHUN

THE QUESTION CREATION OF FUND INNOVATIVE PEDAGOGICA L
OF TECHNOLOGIES IN HIGHER EDUCATION

AHHOTalII/lﬂ. PaCCManI/IBaI-OTC}I HWHHOBallM1 B OTHOIHNCHUAX MMPECMCTBCHHOCTHU U B3AaUMOCBSA3HU
C TpaauIIUAMKU B KOHTCKCTE NPHUMCEHCHHSA HWHHOBAIITMOHHBLIX INEIArormdyeCKux TEXHOJOTHMH B BBICIIEM
oOpaszopannu. B paboTe npezcrapicH GOHI MHHOBAIIMOHHBIX IIEIarOrMUeCKUX TEXHOJOTHH, pa3pado-
TaHHBIA Ha OCHOBE Kiaccupukanuu HoBoBBeneHuil A. . [IpurokuHa, OaHKa MHHOBAI[MOHHBIX TEX-
HOJIOTHH Tpo¢eCCHOHAIBHOHN AesaTebHOCTH Ticuxosora B. M. Jlonrosoii. [Ipumenenne dhoHga HHHO-
BAaIlUOHHBIX ITE€AAarorun4YcCKux TEXHOJIOTHH B BBICIIEM o6pasoBaHm/1 CHOCO6CTByeT Pa3BUTUIO CTYACH-

TOB U TMpeTojiaBaTeseil.

Abstract. In this article the author examines innovationshia relationship and continuity of
the relationship with the traditions in the contextthe application of innovative pedagogical tech-
nologies in higher education. The paper presest$-timd for Innovative pedagogical technologies de-
veloped on the basis of classification of innovagi@. I. Prigogin, «Bank of innovative technologies
of professional activity psychologist» V. |. DolgnvThe use of the Fund’s innovative pedagogical
technologies in higher education contributes todéneelopment of students and teachers.

KuroueBbIe ciioBa: WHHOBAIlMH, TpaJauliuu, (l)OHZ[ MHHOBAIIMOHHBIX IIE€JAarOort4€CKux TEXHO-
JIOTHH{, TpynInoBas padoTa, TPEHHUHT .

Keywords: innovation, tradition, the Fund for Innovative pgdgical technologies, group
work, training.

B coBpemeHHOM 00pa30oBaHWM B YCIOBHUSX MPOUCXOJSIIMX W3MEHEHUH, CBSI3aHHBIX
C MOJIEpHH3AINEeH POCCUNCKONH 00pa30oBaTEeNbHON CHCTEMBI, BY30BCKOW 00pa3oBaTEIbHON
Cpelibl, 3HAYMMbBIMU SIBIISIFOTCSI KPUTUYECKOE OTHOILIEHUE K TPAAUIMSIM W MHHOBALIMSIM, pac-
CMOTpPEHHUE HX MOJIB3bI (MparMaTuyecKuii acekT) [4].

VHHOBaIMOHHBIN TTOXO/T B 00pa30BaHUH TPEOYET MepecMoTpa YIeOHBIX MPOrpamMm, pas-
pabOTKH CHENKYPCOB M CEMHHAPOB, MPEIONIAraloNX HHHOBAIIMOHHOE MPEIMETHOE COMepIKa-
HHUE TUCLUIUINH, UCTOJIb30BaHNE AUIAKTUYECKUX MHHOBAIIMOHHBIX TEXHOJIOTHH, BKIIIOYAIOIINX
KOHTPOJIbHO-OIIEHOYHYO JIEITEILHOCTD MPEoaaBaTelieii, CaMOOIICHKY CTYIeHTOB [2, 3, 6].
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