IloBhIIEHUIO MOTHBAITUHU CHOCOGCTByeT BBITIOJIHCHUE PCAJIbHBIX MPOCKTOB Ha
HHTCPECYIOLIYIO CTYACHTOB TEMY, pa3pa60TKa KOMIIBIOTCPHOI'O CONPOBOXACHUA
PpealbHbIX y‘IC6HBIX TEM IIO HpC,E[MCTHOﬁ O6J'IaCTI/I, YTO IO3BOJIACT PA3BUTH
MCKIPEAMETHBIC CBA3U U MOBLICUTH 3aMHTCPECOBAHHOCTD. HOCJ’IeHyIOHIaSI HY6-
JMYHAs 3aIIUTa IIPOEKTOB TAKXKe CIIOCOOCTBYET OoJiee BEICOKOMY KadeCTBY BBI-
IIOJIHCHHUA pa6OTLI M IIOBBIICHHUIO MOTHUBAIMH.

Komruieke merarorn4eckux yclioBuid, odecrneunBaronmii 3¢ HeKTHBHOCT
MPUMECHEHHUST pean3alid COBPEMEHHBIX 00pa30BaTENbHBIX TEXHOJOTHH, 3a-
KJIIO4YacTCa B: MOTHBalluK r[penoz[aBaTenei/'I K HUCIIOJIb30BAHUIO MHTCPAKTUBHBIX
U MYyJbTHMEIUNAHBIX CPEICTB B YICOHOM MPOIIECCE; HAMYUK Y TPEIOaaBaTeIs
JIOCTaTOYHBIX KOMIIETEHIIMI B COOTBETCTBYIOIICH O0JIACTH; OpPraHW3alluU TPO-
necca ucnonb3zoBanus cpeacts MKT; moctaroyHol KOMIBIOTEPHONW TpaMOTHO-
CTH o6yqafomnxc;{; HaJIn4Yumn HpOl”paMMHOﬁ u MCTO,HH‘ICCKOﬁ JOKYMCHTAIINU.
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TEXHOJIOTMYECKHWI THCTPYMEHTAPHI BHICHIETO
INEJATOI'MYECKOI'O OBPA3OBAHUA

TECHNOLOGICAL TOOLS OF HIGHER PEDAGOGICAL EDUCATION

AnHoTanus. B cratbe paccMaTpHBaIOTCS COBPEMEHHBIE METO/BI O0YUeHHs B [earo-
THYECKOM BY3e.

Abstract. The article deals with modern teaching methods in a teacher training
university.
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Nowadays there are more than 300 higher educational institutions in Rus-
sia where students can obtain the teaching profession. About half of them are
narrow profile Universities, and to be precise, they teach students only the pro-
fession of a teacher [5, 6]. Standard terms of bachelors teachers preparation are
4 years for full-time students and 5 years for evening and part-time students. Al-
so, according to the new standards, the training program is divided into 3 cycles,
each including basic and optional parts (academic hours in the optional part are
determined directly by the University). The set of disciplines in the basic parts
of the sciences and the humanitarian and socio-economic cycles for various ped-
agogical specializations differs insignificantly. 80% of the hours in them are oc-
cupied by such subjects as pedagogy, history, psychology, pedagogical rhetoric,
philosophy, foreign language, economics of education and as a general disci-
pline for all universities in the country without exception, life safety [5]. The
professional cycle focuses on the preparation, firstly, in the spheres of culture,
education or a social sphere (as three broad areas of pedagogical focus), and
secondly, in a purely narrow profile disciplines inherent in the pedagogy of this
or that educational subject — whether it is one of the dozens of sciences or hu-
manities.

It should be noted that the overall quality of training in pedagogical uni-
versities according to the research, monitoring and surveys, is considered to be
quite high [5, 6] and, in case of the further rise of the prestige of an ordinary
teacher, it has every chance again to rise on a global level. The highest rating of
popularity among the current entrants and employers is won by teachers of for-
eign languages, legal disciplines, modern information technologies, as well as
social teachers and psychologists [5].

So, we have analyzed the technological tools of the modern system of
teacher training. At present there is no standardized definition of the educational
technology. Despite the presence of multiple interpretations of this concept (P.
Pidkasistyi, A.Y. Savelyev, V.A. Slastenin, D.V. Chernilevskiy), the technology
has constant characteristics (V.A. Slastenin) [9]: the presence of clear and diag-
nostically specified target as the expected result; the presentation of the material
under study in the form of the system of cognitive and practical tasks, the in-
dicative basis and their solution; the presence of a fairly rigid sequence, logic,
the certain stages of learning the material, a set of professional functions, etc.;
methodical instruction for interaction of the participants of the educational pro-
cess; motivational provision of teachers’ and students’ activity based on the real-
ization of their personal needs in this process; indication of the boundaries of
rule-based (algorithmic) and creative activity of the teacher, the permissible de-
viation from monotonous rules.

Educational technologies traditionally are called organizational forms and
methods of teaching which the teacher uses in the preparation and implementa-
tion of the educational process, and his functions are traditionally reduced to the
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implementation of systems of consecutive operations on the organization, track-
ing, control and correction of activity of students.

The basic technologies of professional training include:

a) traditional technologies, oriented on the mass-reproductive nature of
training of future specialists and providing the formation of separate (specific)
components of pedagogical activity. Traditional technologies do not provide the
integral specialist’s personality formation;

b) innovative technologies, including simulation and non-simulation
technologies of active teaching. Innovative technologies according to
D.V. Chernilevskiy include the technologies of modular, problem and distance
learning having personality-oriented, personality-active or project character. In
the same category, it is advisable to include contextual learning technology,
open systems of intensive learning technology and information technology [1, 3,
9,4,7].

The contradictions between these two technological aspects of professional
training of a future teacher reflect the disagreement between the professional
development of a teacher and his preparation for subject activity. That is why
the question is still relevant today: "What is needed to conduct an effective and
interesting class at the University?".

Having analyzed the technological tools of the modern system of peda-
gogical education, we concluded that the main technological tools of the modern
system of pedagogical education are:

1. Problem-based training technology.

2. Game technology.

3. Group technology and collective creative business.

4. Developing education technology.

5. Multi-level training technology.

6. Collective mutual learning technology.

Thus, after analyzing and classifying the technological tools of the mod-
ern system of pedagogical education, one can make a conclusion that, according
to the frequency of application, problem-based technologies dominate.

The important professional qualities of intending teachers should include:
pedagogical erudition, pedagogical goal-setting, pedagogical (diagnostic and
practical) thinking, pedagogical intuition, pedagogical improvisation, pedagogi-
cal observation, pedagogical optimism, pedagogical creativity, pedagogical fore-
sight and pedagogical reflection.

At the organization of the didactic process, one should consider the fol-
lowing important circumstances. Firstly, the didactic process is traditionally fo-
cused on the personality development of a student, especially in terms of con-
tent: the conveyance of a certain amount of knowledge, the development of spe-
cial abilities and formation of professional skills. Secondly, the identification of
the true development level of students’ pedagogical abilities, especially the dy-
namics of its change is in itself a complicated task that requires the selection of
special methods and diagnostics and development of a competent plan for their
use. Thirdly, the motives of individual activities, including (and perhaps pri-
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marily) learning are very movable: they flow from one form into another, there
is often a competition of various motives in which some motives are replaced by
others. In addition, one must consider the professional and organizational-
methodical peculiarities of training University students, as well as peculiarities
associated with the individual-typological differences in the abilities of the stu-
dents and the specific character of the subject under study.
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OCOBEHHOCTH INPOEKTHOI'O OBYYEHUS
FEATURES OF PROJECT TRAINING

AHHoTanus. B crathe paccMaTpuBarOTCA XapaKTEPHCTUKM IPOEKTHOTO OOydeHHUS,
OTJIMYAIOIIHE €r0 OT JPYruX BUAOB 00yUYEHHMs, IPEXKIE BCETo, OT NPOOIEMHOTo 00yUYeHHUsI.

Abstract. The article describes characteristics of project training, distinguishing it
from other types of training, primarily from problematic training.

KuroueBbie ci10Ba: mpoekTHOE 00ydeHHE; IpodIeMHOe 00ydeHHe; KOHTEKCTHOE 00Y-
YeHHe; UCCIEN0BaTeIbCKOE 00yUeHHE.

Keywords: project training; problem training; contextual learning; research training.
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