OCHOBY Ka)/I0TO THIIa HACTABHMKA Ul AYaJIbHOTO OOYYEHHS CTYIEHTOB COCTABIISET
COBEpILCHCTBYEMasl B XOZIe BHYTPU(HUPMEHHOW MOATOTOBKU IMCHXOJIOTO-TIearorndeckas Kom-
neTeHys (ee MOTHBAIMOHHO-IICHHOCTHBII, KOTHUTUBHBIN, TIPOIECCYaTbHO-ACATCIBHOCTHBIN
U pedIeKCHBHO-aHAIMTHYECKUH KOMITOHEHTBI), KOTOpast MOXKET OBITh chopMUpOBaHa Ha Of-
HOM U3 YPOBHEH: BBICOKOM, CPEHEM, JOCTAaTOYHOM. B cBOIO ouepens, komnereHIMU Tudde-
PEHLUPYIOT MOTCHIMATIbHBIC (DYHKIIMA HACTABHUKA JUIS KAXKIOTO BBIICICHHOTO THIA («MEH-
TOP», «TBIOTOP», KOYU», «PaCUIUTATOP).

[Tporpamma moAroTOBKY MpeIyCMaTPUBACT MOMIArOBOE JOCTHKEHNE KaXKIO0TO THIIA 3a
CUET OCBOCHHUSI MaTEepHajOB yuyeOHBIX MOIYNeH, Takke AudepeHInpOBaHHBIX MO YPOBHSIM.
Kaxap1ii MOAynb COMpPOBOXAAETCSI KOHTPOJIBHBIM 3TAllOM C OLEHKOW ITOCTHMIKEHHUS YPOBHS
IICHXOJIOTO-TIeITarOTHYEeCKOM KOMIIETEHIINH, BECh KypC Ha Ka)KIOM U3 YPOBHEH 3aKaHUYNBACTCS
pa3paboTKO# MpoeKTa.

Takum oOpaszoM, ocymiecTBisiercs AuQQepeHIMpoBaHHas MOATOTOBKA C BHICTpanBa-
HUEM COOCTBEHHOHM TPAaeKTOPUHU Pa3BUTHS W MHIUBUAYAIBHBIMH OOpa3oBaTEIbHBIMH Map-
IIPYTaMH HaCTaBHUKOB IS TyallbHOTO OOY4EHUSI CTYACHTOB.
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HOBBIE ITIOAXOJAbI K U3YYEHUIO ITPOBJIEMHO-MOJAEJBHOI'O OBYYEHUSA
NEW APPROACHES TO STUDYING THE PROBLEM-MODEL TEACHI NG

AHHOTaIII/ISI. PaCCManI/IBaIOTC}I BO3MOXKHOCTHU HpO6J‘IeMHOF0 O6y‘leHI/I$I. HeﬂaeTCH AKIICHT Ha
HUT'POBOC MOJCIMPOBAHNUC KAK 3BpI/ICTI/I‘-IeCKI/If/’I HUHCTPYMCHT JIS1 UCCIICAOBAaHUA COOTBCTCTBYIOIUX IIC-
Jaroru4ycCKux SIBJ'ICHI/If/’I, mpoucCCOB WM PA3JIMYHBIX MNCAArOrM4CCKUX CHUCTEM IMYTEM INOCTPOCHUA
1 U3YUCHHA UX MOI[CJ'ICﬁ C ICJIbIO Z[aJ'II:HefIHIel"O X IPUMCHCHUS B neﬂarornquKoﬁ IMPAKTHUKCE.

Abstract. The article discusses the possibility of problessdd learning. The emphasis is
placed on game modeling as a heuristic tool forstuely of the relevant pedagogical phenomena,
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processes or different pedagogical systems by ibgiland studying their models for their further ap-
plication in pedagogical practice.

KiioueBble cjioBa: TpoOJIEeMHOE MOJECITHPOBAHUE, MPOOIEMHO-MOACIBHBIN IOIX0M, IPO-
OJIeMHO-MOIeTIbHAS Cpe/a.

Keywords: problem modeling, problem-model approach, probteatlel environment.

The problem teaching assumes structure of lesshithws different from the tradi-
tional one and consists of 3 components (whichtargtages at the same time): the actualiza-
tion of the basic knowledge and actions; the adation of the new concepts and actions;
their usage (formation of knowledge and skills)clsstructure of the lesson provides the re-
alization of cognitive, developing and educativediions of teaching.

The problem teaching does not absorb the whol@ilegprocess: not every educa-
tional material contains the problem knowledge, aotl every problem knowledge can be
presented in the form of cognitive task or the wamtittory statement [1]. When formulating
educational problems, it is necessary to be guyetthe principle of expediency. On different
stages of education (the kindergarten, the sclealicational institutions) organization of the
problem teaching has its own specificity, whiclpissented in using the different methods of
its realization. In kindergarten and primary schdot instance, problem training can be con-
ducted in the form of a conversation, a story, ildoén’s game; in middle school it can be as-
sociated with modeling, design, experiment, progneah learning. In higher education, prob-
lem teaching can be conducted in the form of autectsimulation and role-playing game
(“problem-model teaching” — modeling of activitigsa real situation), etc. By using conflict
situations or imitating them in a teaching colleetiteachers also develop a certain type of
“problem education” technique. For instance, thabfgm-model teaching in higher education
is modeling of future professional activity in aféearning situation.

Simulation, in its turn, is the process of explgrbjects of cognition on their models;
building models of really existing objects and pbxaenons (social systems, processes of pro-
fessional activity, etc.).

Game simulation can be considered as a heurisiiddothe study of the correspond-
ing pedagogical phenomenons, processes or vareaegpgical systems by constructing and
studying their models for the purpose of their Hert application in pedagogical practice.
Game simulation is carried out through “immersioné specific situation, modeled in educa-
tional and educational purposes, and assumes tBeantive position of the students them-
selves (A. P. Panfilova) [6].

Simulation, in its turn, is due to the fact thay ggame is a model of life. In accordance
with this real life events are modeled, and sitwaiwhere both positive and negative forms
of behavior and interaction can be demonstratéddarbusiness game. The advantage of gam-
ing learning is that negative actions or wrong siecis do not lead to catastrophic conse-
quences for the participants of such training, &uthe same time they give experience of
relevant experiences and develop skills to overctimecrisis situations provoked by such
behavior. Game modeling is based on such impontihodological rules as the partnership
style of gaming interaction and space-time limita§ of the sphere of communication be-
tween participants of gaming learning, based ompthiple of “here and now”. A. P. Panfi-
lova considers modeling in the conventional intet@ion — as a process of studying objects
of cognition on their models; Building models oékebjects and phenomena (social systems,
processes of professional activity, etc.) [6].
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The following fundamental attributes of methodsgaime simulation can be noted,
while basing on the analysis of a number of studfegame simulation:

e Game simulation imitates one or another aspedeliferate human activity

e Participants in the game simulation receive aetarof play and professional roles
that determine the difference in their interestd imcentives in the game

e Game actions are regulated by a system of rutsglpes and rewards

e In the game simulation, the spatial-temporal cttarsstics of the simulated activity
are being transformed

e The majority of business games is conditional

e The regulation of the game interaction proceshides following units: conceptual,
scenario, stage, stage, analysis block, criticisthraflection, the evaluation unit for the work
of the participants in the game and the informagicoviding unit.

The use of modeling in training has two aspectst,Anodeling is the content that must
be learned by the learners as a result of traitiegmethod of cognition that they need to master.
Secondly, modeling is a learning activity and a medathout which full-fledged problem-model
teaching is impossible (L. M. Fridman) [2]. The mieg of modeling is the ability to obtain in-
formation about phenomenons occurring in the aalgiby transferring certain knowledge ob-
tained in the study of the corresponding modet {@.iY. Osnovina) [5]. The main attributes of
game simulation are the imitation of one or anottsgrect of human activity; participants of the
game simulation receive a variety of roles thagaeine the interests and incentives in the game.

According to the opinion of O. S. Grebenyuk, theblem-model teaching is basing on
2 main principles: a principle of problem and anpiple of motivation [3]. The principle of prob-
lem begins to appear more in didactic systems. pitmeiple, like any other, reflects the law of
some phenomenon. In the practice of teaching afispéependence is established: if students are
faced with the need to solve educational probleéhey; develop many qualities that characterize
the formed individuality and creative personalitythie process of solving them (high level of de-
velopment of intellectual, motivational, and otlspheres, initiativity, independence, criticality,
etc.). This dependence has a natural characteslwatys manifests itself when the students are
involved in the solution of the problem, in thersbafor new knowledge in the educational proc-
ess. It is this provision of the necessary conustifor the manifestation of this regularity thapis
practical importance. The answer to the questioms th organize the studying process and how
to accomplish it so that there's not just the atation of knowledge, not just mental develop-
ment, but the development of individuality and pesdity, gives the principle of problem.

The principle of problem contributes to the resolutof the following contradictions:
between the existing level of education, upbringamgl development of students and neces-
sary; between the actual level of development efitttiellectual (motivational, etc.) sphere
and the level of its immediate development [3].

Using the regularities of development and solving éxisting contradictions can be
done by teacher with the help of demands of thacppie of the problem: 1) to identify and to
take into account the levels of intellectual depetent of students; 2) The educational proc-
ess should be aimed at developing students' cesahilities, cognitive skills and other com-
ponents of the intellectual sphere; 3) To creatslem situations and to solve educational
and other problems, taking into account the reakational opportunities of students; 4) to
structure the interaction of teachers and studenascordance with the logic of problem-ba-
sed learning; 5) systematically analyze the impégiedagogical influences on the develop-
ment of the intellectual sphere.
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Grebenyuk O. S. emphasizes that the conditionsnipiementing the principle can
contribute, first, to the effectiveness of the tesats activity and, secondly, the success of the
students' activity [3].

The next principle is the principle of motivatidviotivation is present in all activities. In
the pedagogical aspect, it is necessary not ortki into account the existing level of develop-
ment of the motivational sphere of students, bst &b solve the task of its development. The
principle governing the activity of the teachertliis aspect is the principle of motivation. This
principle guides the teacher not only on what néede formed and what needs to be done for it,
but also on how to achieve the proper result, ltoentourage active learning activity.

The principle of motivation corresponds to the laststhe unity of knowledge and
evaluation activity (the unity of knowledge anditatte), the activity of the subject in the
process of reflecting and changing the object. &lzee laws of the learning process, reflected
by the principle of motivation:

e Human's needs are the source of human activity;

e There is always motivational core in the activityere is a unity of activity and mo-
tivation;

e The behavior and activity of a person is prompgeitjed and regulated by motivation;

e The formation of the motivational sphere of thieagichildren and the functioning of the
motivational aspect of the learning process iseduout quite effectively if the interaction of the
teacher and students is built in accordance wémtbtivational basis of the educational activity.

To successfully apply the principle of motivatidike any other principle of didactics,
it is necessary not only to know its basic prowvisidbut the main thing is to be able to apply it
in practice, and for this it is necessary to compith a number of conditions for its imple-
mentation [3]:

e To know and to apply diagnostic techniques to tifjethe level of development of
students' motivation;

e When selecting targets, to use for this purpospexially developed nomenclature
of goals;

e To be guided by methodical recommendations oniedmn of means of prompting
influence and the analysis of pedagogical activity;

e To have an idea of the motivational basis of thdent's learning activity;

e the teacher must learn to solve the following plwé pedagogical tasks:

1) to manage the attention of students; 2) to expte meaning of the forthcoming activ-
ity; 3) to update the necessary motivational stae® encourage students to set goals for activ-
ity; 5) to ensure successful performance by stgdehthe tasks facing them; 6) to provide stu-
dents with operational information that supportsrtisonfidence in their actions; 7) to evaluate
the process and results of pedagogical activitiyerdevelopment of the motivational sphere.

To sum up, it can be said that, that a problemhieggc in formation and development
of which Makhmutov M. I. took a big part, has be@increasingly relevant in recent years
due to the increasing demands for education. lblpno teaching, several types of teaching
are distinguished: problem-dialog teaching, probgracific teaching, problem-algorithmic
teaching, problem-context teaching, problem-modeching, problem-module teaching,
problem-computer teaching [4]). For instance,, alléght types of education have different
theoretical bases, so, “including” in this or thkatd of training, it is necessary to study this
basis, for the best understanding of the type aihiimg, and, accordingly, its effectiveness.
Unlike other types of education, it is especiatiypbrtant to form a problem, a fundamental
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iIssue, in a problem-model one; it can be said tiiatis a central place. The problem, ex-
pressed in the form of a fundamental question, rhase a generalized character, it can be
said, that it must bear an ideological, philosoghiontological meaning, then the work done
on the model can be most effective for the develammf students.
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K BOITPOCY O INPEIIOJABAHUU PEJIMT'HOBEJIEHMUS B BY3E

ON THE ISSUE OF THE TEACHING OF RELIGIOUS STUDIES
IN THE UNIVERSITY

AnHoOTanMs. PacKpeIBaloTCS 0COOCHHOCTH M IMTOTCHIHANI PEIIMTHOBEACHUS KaK yIeOHOH Iuc-
LUIUIMHBL B QOPMHUPOBAHUN OOIICKYJIbTYPHBIX KOMIIETCHIIMHA CTYJICHTOB M HEOJHO3HAYHOCTh IOIXO0-

J0B K €€ IPEIoJaBaHUIO.

Abstract. The article reveals the features and potentiatlifious studies as an academic dis-
cipline in the formation of general cultural congraties of students and the ambiguity of approaches
to its teaching.

KuroueBble cj10Ba: PEIUTHOBCICHUC, Hp0¢)eccn0Haanaﬂ IoArOTOBKA, KOMIICTCHIINH.

Keywords: religious studies, vocational training, competences

B yueOHble 1uiaHbpl OakanaBpuaTa IO MHOTMM HalpaBJIEHUSIM IOATOTOBKH B Poc-
culicko denepanny B IOCIECIHUE FOABI BXOJUT KypC pPEIUrHOBEACHUSA. Tpy10eMKOCTb JUC-
LUIUIMHBI CUJIBHO BapbHupyeTcs oT 1 10 53aueTHBIX eIuHUL], KaK U KOJIMYECTBO 4acOB, OTBE-
JICHHBIX Ha ayTUTOPHYIO U CAMOCTOATENIbHYIO padoTy.
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