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Abstract. Introduction. Emotions have been proven to have significant impact on
cognitive and motivational aspects of learning. Choosing appropriate activities to stimu-
late learners’ positive emotions can thus greatly promote learning.

Aim. The present research is aimed to find out which learning activities induce
positive / negative emotions among upper secondary level learners of English as a foreign
language and the secondary aim was to identify the emotions experienced.

Methodology and research methods. Methodological triangulation applying qualita-
tive research methods (questionnaire, interview and observation) was conducted among
62 learners and their 2 English teachers. A complementary quantitative instrument (scale)
was used to detect the subjective emotional comfort of learners during English lessons.

Results. The findings revealed prevailing positive habitual comfort of learners and
joy as their primary emotion incited mostly by communication activities. Negative emo-
tions of fear and sadness were detected mainly during testing and evaluation.

Scientific novelty. The combination of four research methods in a combined re-
search design studying the complex scale of emotions related to learning a foreign lan-
guage has not been applied yet.

Practical significance. Greater understanding of the affective aspect in learning a
foreign language which may help foreign language teachers and methodologists select
the appropriate activities to effectively address the actual cognitive and affective needs of
learners.

Keywords: English, foreign language, emotions, learning activities, upper second-
ary level.
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AnHOomauyust. BeedeHue. [Joka3aHO, YTO SMOIIMM OKAa3bIBAIOT CYIIECTBEHHOE BAUSHIE
Ha KOTHUTHBHBIE U MOTHBAIIMOHHBIE aCIIEKThI 00ydyeHus. Takum 06pa3oM, BbIOOP ITOAXOAAIINX
3aHATUR AAd CTUMYAUPOBaHHA ITOAOKHUTEABHBIX 3MOHHﬁ IIKOABHUKOB MOXKET B 3HAUYUTEABHOU
CTEIIeHHU CIIOCOOCTBOBATEH OOYYEHHIO.

Ilenw. OCHOBHAS IIeAb HCCAE€IOBAHHS 3aKAIOYaAACh B TOM, YTOOBI BEISICHUTH, KAKHUE BHIbI
y4ebHOM NeaTEeAPHOCTH BBI3BIBAIOT IIOAOXKUTEALHBIE, 4 KAKHE — OTPUILIATEABHBIE SMOIIMH Y CTap-
IIEKAACCHUKOB, H3y4YalOlMX aHTAMNCKHI g3BIK KaK HHOCTPAHHBIM. BTOPOCTENEHHOM LEABIO
OBIAO BBIIBACHHE HCIIBITHIBAEMBIX 3MOLIMH.

Memoodosnozust u memodsl. MeTomosorudeckas TPHAHTYASLHSA C IIPUMEHEHHEM Kade-
CTBEHHBIX METOJIOB HCCAEIOBAaHUSA (AHKETHPOBAaHME, MHTEPBbIO M Habalo/eHue) Oblaa IIpoBe-
JleHa cpenu ydammxcs (n = 62) ¥ ux yuuteaefl aHrauifickoro s3pika (n = 2). [JOIOAHUTEABHBIH
KOAWYECTBEHHBIH MHCTPYMEHT (IIKaAa) MCIIOAB30BAACS JAS OIPENEACHUS CYOBEKTHBHOIO 3MO-
IIMOHAABHOTO KOMQOPTa IKOABHHUKOB BO BPEMS YPOKOB aHI'AHMHMCKOTO S3bIKA.

Pesynomamut. Pe3yabTaThbl IIOKA3aAH, YTO y y4alIuxcs IIpeobaafaioT MO3UTUBHEBIN IIPHU-
BBIYHBIHN KOMdt')OpT U PaAoCTh KaK KAIOYEBad OMOIHdA, BbI3BaHHAad B OCHOBHOM KOMMYHHKAaTHB-
HOM JleaTeAbHOCTBI0. OTpHIIaTeABHBIE 3MOLIUH (CTPaX U [I€YaAb) BBIIBASIANCH IPEUMYIIIECTBEHHO
BO BpPE€Md TECTHPOBAHUA U OLICHHUBAaHNI.

Hayunas HO8U3HA COCTOUT B TOM, YTO BIEPBBLIE NPHUMEHSAAOCH COYETAHHE YETBIPEX Me€-
TOA0OB B KOMGI/IHI/IpOBaHHOM nmsaﬁHe HCCAEOIOBaHHUA CAOXKHOM IITKaABI 3MOHI/IfI, CBA3aHHBIX C
H3y9E€HHEM MHOCTPAHHOIO A3bIKA.

Ipaxmuueckas 3Hauumocms. Aydiliee TIOHUMaHue ap(PEKTUBHOTO aCIleKTa B U3yYEeHUH
HHOCTPAHHOTO S3bIKa MOXKET IIOMOYb I1elaroraM 1 METOAHUCTaM B BbIGODE ITOAXOAAIINX 3aHATHH
Ias1 3 HEKTHBHOTO yI0BACTBOPEHHUS PeaAbHBIX KOTHUTHBHBIX H SMOIIMOHAABHBIX ITOTPpeGHOCTEH
y4aIuxcs.
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Knroueevle cnoea: aHrAUNCKUN S3bIK, THOCTPAHHBIN 93bIK, SMOLIUHY, yieOHbIe 3aHATHS,
CpeHsIs IIKOAA.

Bnazodaprocmu. Cratbs HOAAEpKAaHA ATEHTCTBOM KYABTYPHBIX U 00pPa30BaTEABHBIX
rpaHToB MuHHCTEpCcTBa 00pa30BaHMs, HAYKH, HCCAEAOBaHUN u criopta CaoBalkoii Pecriybanku
(KEGA 002UKF-4/2020).

[na yumupoeanusi: KpasoBa 3., KoBauukona E., Peroa B., llIkopBaroBa E. Buzns!
[esITeABHOCTH Ha YPOKaX aHTAMMCKOrO s13bIKa, BBI3BIBAIOIIINE [IOAOKHUTEABHBIE /| OTPHUIIATEABHbBIE
amormu // O6pazoBanue u Hayka. 2021. T. 23, Ne 1. C. 136-155. DOI: 10.17853/1994-5639-
2021-1-136-155

Introduction

Emotions are generally understood as a complex psychophysiological
experience induced as a result of our interactions with the environment!. Their
classification has been attempted from different perspectives and the known
models, e.g. [1-6] more or less correspond to the theory of universal emotions
[2], and the most common taxonomies of emotions reflect their positive-negative
polarity [7, 8]. Mostly positive emotions have the ability to “broaden people’s
momentary thought-action repertoires and build their enduring personal
resources, ranging from physical and intellectual resources to social and
psychological resources” [9, p. 219].

After affective factors being recognised as equally relevant in learning
as cognitive factors in the second half of the twentieth century, the research
in foreign language learning has overwhelmingly concentrated on negative
emotions such as anxiety [10]. The impetus for consideration of the role of
positive emotions (foreign language enjoyment) in language pedagogy has been
supported by the developments in positive psychology mostly after 2000 [11].

As language is strongly related to human identity, it is natural that
language classrooms are abundant with a wide scale of emotions. However,
it was only very recently that a few researchers started to investigate discrete
emotions related to foreign language learning [12, 13]. To the best of the authors’
knowledge, there have not yet been any studies exploring the complex scale
of emotions related to foreign language learning applying both qualitative and
quantitative research methods. The current study investigates broad spectrum
of affective experiences tied directly to foreign language learning activities [14] in
a mixed cross-sectional and longitudinal research design.

1The Psychology Notes HQ - online resources for psychology students. Theories of
emotion in psychology [Internet]. Psychology Notes HQ; 2020 [cited 2020 Apr 13]. Available
from: https://www.psychologynoteshq.com/theoriesofemotion/
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Literature Review

Starting with the classical Affective Filter Hypothesis [15], it has been
proven many times that affective engagement of learners significantly influences
learning [16]. When learners experience positive emotions during the process
of learning, it can raise their consciousness of input [17, 18]. What is more,
emotional components of experience persist longer in memory and are recalled
with greater accuracy and readiness which is caused by the amygdala releasing
the transmitters essential for memory [19-21].

Emotions have not only cognitive, but also motivational impact on
learning. Experiencing positive emotions during learning can contribute to
intrinsic motivation while the learners with the prevalence of negative emotions
tend to be motivated more by extrinsic factors [22]. What is more, positive
emotions engage students socially and they are more willing to communicate
and get involved in class activities. Thanks to affect involved through the right
choice of activities, learners are more willing to invest their energy and attention
in the learning process [23].

Learners’ cognitive investment in, active participation with, and emotional
commitment to learning [24] are described through intellectual, emotional,
behavioral, physical, social and cultural engagement'. [25] provides an overview
of engagement strategies and teaching tips how to increase learners’ involvement
such as: hold a meaningful conversation, turn on some music, make learning
content personal, use technology, give students some choices, create challenging
activities, use movement to make learning active, make it a game, focus on
clearly stated goals, use an activating task, limit the lecture, use graphics and
illustrations, focus on higher-order thinking, and summarise the work at the end.

Nevertheless, negative emotions are also inevitable part of learning [22].
Emotional learning spiral [26] takes into account all four phases of learning:
students feel great until they are confronted with confusion or challenging
information; the feelings of being confused and anxious are present as the new
information is hard to understand; frustration occurs as the new thing is still not
learnt and only brings difficulties; and finally, understanding of a new concept
comes and with it also determination, hopefulness and satisfaction.

Learners’ engagement is strongly related to teacher’s commitment which
motivates the teacher to search for the best teaching methods that can influence
students’ engagement, efforts and self-confidence [27]. New social demands
have redefined the way foreign language teachers develop their in-class roles
and activities towards learner-centered and reflective teaching [28]. Selecting

1 The glossary of education reform [Internet]. Student engagement. Portland: Great
Schools Partnership; 2016 [cited 2020 May 23]. Available from: https://www.edglossary.org

Obpaszosarue u Hayka. Tom 23, Ne 1. 2021 / The Education and Science Journal. Vol. 23, Ne 1. 2021

139



© Z. Kralova, E. Kovacikova, V. Repova, E. Skorvagova

the appropriate activities to effectively address the actual cognitive and affective
needs of learners and promote learning is thus paramount in current educational
context.

Materials and Methods

Objectives

The primary research objective was to find out which learning activities
induce positive/negative emotions among upper secondary level learners in
English as a foreign language (EFL) classes. The secondary aim was to identify
the emotions experienced. Methodological triangulation applying qualitative
research methods (questionnaire, interview and observation) was conducted
to reveal the parallels and differences that the individual methods may bring.
The complementary quantitative method (scale) was applied to obtain a more
complex picture of learners’ emotions experienced during EFL classes.

In this context, four research questions were formulated:

1. What emotions induced by specific EFL learning activities are self-
perceived by learners?

2. What learners’ emotions induced by specific EFL learning activities are
perceived by teachers?

3. What learners’ emotions induced by specific EFL learning activities are
observed by a psychologist and an educationist?

4. What is the relationship of the above-mentioned findings?

Participants

62 EFL upper secondary Slovak students served as participants in
this study. They shared an additional number of variables such as the level
of English proficiency (B1-B2), age (15-18 years), onset age of EFL learning
(10-12 years), prevailing formal school training in English and a comparable
amount of experience in an English-speaking environment (no longer than
several days). The participants, as middle adolescent learners [29], develop
their metacognition and reflective thinking and their ability to recognise and
verbalise emotions increases [30]. Therefore, upper secondary level learners
were considered suitable respondents for the study of emotions associated with
foreign language learning. Two EFL teachers (7- and 11-year TEFL experience)
teaching the participants were also involved in the research.

Instruments
The instruments were administered with the participants in their native
language and in the sequence mentioned below. The research objectives were
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thematised and transformed into the direct form questions. Both learners
and teachers were enabled to answer the questions in their own words and
thus produced unstructured responses. Then, the answers were analysed
by generating and systematising according to the selected standardised
classification criteria [4, 31].

Questionnaire

The main aim of the questionnaire was to find out what emotions learners
experience doing various activities in English lessons. The questionnaire
consisted of four open questions:

1. In which activities during English lessons do you usually experience
positive emotions?

2. Will you specify the positive emotions?

3. In which activities during English lessons do you usually experience
negative emotions?

4. Will you specify the negative emotions?

Scale

The Emotional Habitual Subjective Comfort Scale (EHCS) is a concise
and reliable instrument created and verified by psychologists [32] for detecting
the self-reflected frequency of experiencing positive and negative emotions and
physical feelings (See Appendix A). The scale contains four items classifying
positive emotions - joy, happiness, delight, physical vigor (a = 0.67-0.80,
stability coefficient r = 0.63) and six negative emotions — shame, sense of guilt,
fear, sadness, pain, anger (a = 0.68-0.74, stability coefficient r = 0.66) with their
inter-correlation coefficient r = -0.23.

The scale required participants to indicate the frequency of experiencing
the given emotions in English lessons in a 6-point Likert scale. Points were
related to varying degrees, 6 points representing ‘almost always’, 5 points —
‘very often’, 4 points — ‘often’, 3 points — ‘sometimes’, 2 points — ‘seldom’ and 1
point — ‘almost never’. The ratio 1 indicated overall positive comfort, 2 — negative
comfort, 3 — positive and negative comfort.

Interview

Subsequently, the interview was conducted with two English teachers
teaching the participants. They were asked similar questions as the learners to
find out their perspective on the students’ emotional experiencing. The interview
was conducted in a face-to-face format. The interviewer (one of the authors)
informed each participant about the purpose and conduction of the interview
and asked for permission to record the responses. The interviewers considered
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also some prompts to clarify their questions and probes to ask participants to
provide details for their responses, if needed.

1. In which activities during English lessons do students usually
experience positive emotions?

2. Will you specify the positive emotions?

3.In which activities during English lessons do students usually
experience negative emotions?

4. Will you specify the negative emotions?

Observation

The participants’classroom activities and expressed emotions were directly
observed by an experienced EFL teacher and a psychologist (the authors) in 16
English lessons during a period of two months. The activities done during the
lessons were monitored, as well as students’ emotional experiencing deduced
from their behavior, facial expressions and body language. The symptoms were
then interpreted by the psychologist and attributed to specific emotions.

Group Interview

Finally, a group interview of semi-structured type with participating
students divided into five focus groups of 11-14 was conducted to clarify,
explain or illustrate the findings obtained by the instruments previously applied
(see the Discussion section). The interviewer (one of the authors) informed each
participant about the purpose of the interview and asked for permission to
record the responses. The students were also encouraged do discuss the issues
not yet been addressed.

Results and Discussion

Questionnaire

The students named ten activities inducing positive emotions (f = 0.62)
and seven activities inducing negative emotions (f = 0.70). Communication
activities (dialogue, discussion, conversation) and cooperation activities (pair
work and group work) were most positively appreciated while testing activities
and grammar-focused activities invoked mainly negative feelings (Table 1).

Generally, skill/fluency/content-oriented activities [31, 33] were rather
positively reported by the students (63.2%) while system/accuracy/form-
oriented activities [31, 33] were perceived mostly negatively (81.0%). Concerning
communicative language activities!, students enjoyed spoken interaction

1CEFR (Common European framework of reference for languages: Learning, teaching,
assessment — Companion volume with new descriptors [Internet]. Strasbourg: Council of
Europe; 2018. [cited 2020 April 7]. Available from: www.coe.int/lang-cefr
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(82.3%) and production (62.9%). Interestingly, none of them marked reception
activities as positive (54.8% had negative attitude to listening to instructions).
Depending on the level of control, written production was evaluated both
positively (free creative writing — 33.9%) and negatively (guided essay writing
— 61.3%). Concerning the form of work, pair and group work were included in
positive activities (75.8%) and nobody explicitly mentioned individual or whole
class activities.

The learners reported positive feelings more often (f = 0.60) than the
negative ones (f = 0.27). Two thirds of self-perceived positive emotions could
be attributed to the primary emotion “joy” (with the significant dominance
of contributing secondary emotions “relief” and “zest”) and one third to the
primary emotion “love”. Concerning negative emotions, more than one third of
participants identified primary emotion “fear” (contributed nearly equally by
the secondary emotions “horror” and “nervousness”) and less students stated
“sadness” and “anger” (Figure 1).

Table 1
The activities and emotions detected by the questionnaire
POSITIVE EMOTIONS NEGATIVE EMOTIONS
L . | self-perceived | . . .| self-perceived .
activity ni . ni activity ni X ni
emotion emotion
dialogue 58 | relaxation 56 |oral test 54 | fear 30
discussion 56 | happiness 52 | written test 50 | tenseness 29
conversation 53 | pleasure 49 | unexpected test 50 | stress 25
pair work 49 | motivation 47 | grammar exercise |47 |horror 21
group work 45 |interest 43 |essay 38 | depression 20
online exercise |37 |confidence 38 | lecture 34 | apprehension 19
creative task 29 | cheerfulness |37 |written exercise 29 | sadness 16
opinion writing |21 | contentment |33 anxiety 13
game 18 |joy 27 suffering 10
storytelling 18 |satisfaction |26 despair 8
amusement |21 anger 4
fascination 18 disappointment |3
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Positive emotions Negative emotions
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Fig. 1. The structure of emotions detected by the questionnaire

Interview

Both teachers named cooperation-based and opinion-based tasks (spoken
production and interaction and creative written production) among activities
inducing positive emotions. Surprisingly, teachers did not realise that writing
essays is reflected negatively by more than a half of their students. Similarly to
students’ opinions, the teachers considered testing and evaluation as activities
in which students feel and express negative emotions. On the other hand, they
thought the reception activities (listening and reading comprehension) were
perceived positively by their students who mostly classified them as neutral
during final group interview (Table 2).

Identically to students’ self-perceptions, the teachers perceived “joy” as

a dominant positive emotion and prevailing negative emotions “fear”, “sadness”
and “anger” among their students. While secondary emotions feeding the primary
emotions of “fear” and “anger” corresponded with the learners’ statements, the
secondary emotion contributing to “sadness” was perceived as “neglect” by the
teachers (Figure 2).
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Table 2
The activities and emotions detected by the interview
POSITIVE EMOTIONS NEGATIVE EMOTIONS
activity perceived emotion activity perceived emotion

creative task cheerfulness oral test anxiety
dialogue happiness written test fear
discussion satisfaction evaluation anger
conversation relaxation insecurity
pair work boredom
game embarrassment
storytelling indifference
opinion writing
opinion talk
listening
reading

Positive emotions Negative emotions

ingecurity
boredom
negleet 4 sadness
cheerfulness [
embarrassment
happiness cheerfulness :

ndifference
satisfaction

anxiety H nervousness

|
fear H horror
|
anget rage anger

Fig. 2. The structure of emotions detected by the interview

relaxation —‘ relief

fear

Observation

Based on classroom observation, the activities evoking mainly positive
emotions were communication-based activities (dialogue, discussion and
brainstorming), cooperation activities (pair work) and audio-visual activities
(picture description, songs and videos) (Table 3). During these activities, most of
the students seemed to experience interest, amusement, confidence, satisfaction,
pleasure, acceptance and contentment which can be attributed to the primary
emotion “joy” (Figure 3).
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On the other hand, teachers’ monologue, a short test or completing
grammar exercises were accompanied by looking down when a question came
up, evasive look, lack of eye contact, shaking voice, delayed answers, refusing
body language, frowning and gazing which were interpreted by a psychologist
most often as the symptoms of insecurity and worry contributing to the primary
emotions “sadness” and “fear”. Boredom was frequently observed during frontal
explanation which was also reflected in the teachers’ interview though students
did not admit experiencing boredom.

Activities supported by audio-visual materials (watching videos, listening
to and singing songs) were connected with apparent positive reactions of the
students. Nevertheless, neither students nor teachers mentioned such activities
because they were only rarely included in the lessons as it was explained in
group interview. Longer writing production was not observed as it was usually
covered by homework.

Table 3
The activities and emotions detected by the observation
POSITIVE EMOTIONS NEGATIVE EMOTIONS
activity observed emotion activity observed emotion

dialogue cheerfulness grammar exercise |boredom
discussion happiness written test insecurity
brainstorming satisfaction lecture sadness
pair work joy disappointment
picture description |contentment worry
video pleasure fear
song relaxation

Positive emotions

cheerfulness

happiness
satisfaction

joy

pleasure

cheerfulness

contentment

contentment =

relaxation H

relief

Negative emotions

A
Doreaom

sadness
sadness

di i
disapp

nervousness —{ fear
1]

fear

Fig. 3. The structure of emotions detected by the observation
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Scale

The mean scores obtained (see Appendix B) reflected prevailing positive
habitual comfort of the participants during English lessons (positive comfort —
4.00, negative comfort — 2.57, ratio — 1.42).

The data obtained by all three research instruments correspond with
some previous research findings, e.g. [25] proving that the most positively
perceived learning activities are those increasing learners’ involvement — spoken
production and interaction, especially when their content is meaningful and
personalised for learners (as specified in group interview). And indeed, it was
observed that when the students felt connected to the topic, most of them
participated actively.

The importance of students’ engagement going hand in hand with
motivation (emphasised already by [34]) were supported by the teachers as well.
They pointed out the atmosphere of acceptance conducive to the expression of
students’ opinions, awareness of learners about the aims and conduct of the
lesson, encouragement and effort materialised in results. As one of the teachers
said: “It’s great when students realise that the responsibility for learning is in
their hands,” adding that even boring grammatical drill exercises are accepted
by students when they know their purpose. As it was concluded several times
[22], positive emotions are key to motivation and motivation makes learning
meaningful and brings emotional fulfilment.

It was a gratifying finding during the observation that teachers did not
only verbalise but, in particular, performed the above-mentioned strategies. The
observed lessons usually started with a small talk which tuned students to a
positive wave and informed them about the goal of the lesson, then turned into
a short game or brainstorming to summon the already mastered knowledge
needed for the rest of the lesson.

Testing and evaluation were generally perceived negatively by the students.
Here, one of the teachers interviewed saw the difference between younger (15-
16 years old) and older (17-18 years of age) upper secondary level students.
The younger ones seemed to be more afraid of oral testing because they were
ashamed of mistakes made in front of their peers. While older students were
usually more nervous about written tests as they were more concerned with
their marks towards the end of their study. However, both teachers agreed that
learners’ positive or negative emotions were directly related to their language
competence and achievement.

The triangulation of methods detected “joy” as the dominant primary
positive emotion experienced in EFL classes substantiated by the students
in group interview as follows “we have a good teacher; English is my favourite
subject; the topic is interesting; pleasant atmosphere and fun in class” and by
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the observed smile or laugh, direct eye contact, focused look and relaxed body.
Negative emotions of “sadness” and “fear” indicated by the students and teachers
were explained by “unpredictable lesson structure; uninteresting topic or exercises;
I am not prepared for the lesson; I do not have good knowledge of English; I do not
understand what to do”. “Anger” exclusively related to testing and evaluating was
not detected during observation which might be explained by the “observer effect”.

Striking discrepancy between students’ and teachers’ points of view was
in decoding the emotions. While students stated that they perceived negative
emotions like depression, sadness, despair, disappointment and suffering (as they
explained, resulting mostly from their self-perceived poor language command),
teachers understood those as boredom, embarrassment and indifference.

However, classroom observation proved both sides right — the psychologist
identified symptoms of emotions contributing both to “sadness” and “neglect”.
Students’ typical reactions to helplessness in fulfilling the activity were
resignation and passivity manifested by disgusted facial expression in the form
of shrinking nose, the raise of cheeks and upper lip and a sigh. On the other
hand, students who performed their tasks sooner and were waiting for the others
often showed signs of boredom and restlessness.

Nevertheless, teaching today is extremely demanding, both cognitively
and emotionally, and teachers usually do not have time and space to decode all
internal feelings of their students, i.e. frequent positive emotions “contentment”
and “pride” with dominant internal processing were, understandably, unnoted by
the teachers. Yet teacher is the key factor in creating the classroom atmosphere
[10] - “even a boring subject can be great if a teacher is great,” one of the
students said in group interview. That is why, practical psychology should be a
consistent and continuous part of pre-service and in-service teacher training.
Unfortunately, it is often provided solely in the form of theoretical lectures [35].

Conclusion

It can be summarised that activities aimed at implicit learning of language
were accepted more positively than those fostering the explicit learning, and
semi-guided or free activities incited more positive emotions than rule-based
tasks. The current findings correspond to major adolescent characteristics —
they are eager to learn about topics they find interesting and useful, interested
in real-life experiences and authentic learning opportunities, they favour active
over passive learning, prefer interactions with peers during educational activities
and are highly sensitive to criticism [36].

Therefore, they should be supplied with authentic educational activities
(e.g., experimentation, analysis and synthesis of data) that are meaningful for
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them and that foster their need to interact directly with their world — through
discourse with peers and adults and hands-on experience [37].

Learning a language is different from learning other subjects (cf.
“relaxation” was the attribute identified by all three research instruments) —
it is based on communication which is strongly related to our identity. When
learning a language is enjoyable it can enhance our overall well-being which is
in line with current individualised, customised [38] and character-building [39]
approaches in pedagogy.

Limitations

The overall findings of this study must be interpreted in the light of several
limitations. The first one is the space limit, which precluded publishing all data on
all parts of the research in a single article. The study presents partial data from a
larger longitudinal study which could offer additional perspectives on the issue.

The second limitation is the small sample size. Though the group showed
clear tendencies in the data, larger one may allow findings to emerge more clearly.
Finally, future research may want to verify the issue also in other age-groups of
learners, the correlation of foreign language achievement and emotions and not
least the emotions experienced by teachers.

Although we are aware of the impossibility of achieving total objectivity in
this type of research, the objectivity was maximised through the combination of
research methods. In spite of these limitations, it is hoped that another small
step has been taken towards a greater understanding of the affective aspect in
learning a foreign language.
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Appendix A

Emotional Habitual Subjective Comfort Scale (EHCS)

People are able to tell what they are experiencing and how they usually
feel. Now, using the list of descriptive words presented below, try to answer how
often you experience presented states of mind. To mark your answers, put “X”

in the corresponding box.

I EXPERIENCE

I EXPERIENCE

almost very often some- sel- almost | almost very often some- sel- almost
always often times dom never always often times dom never
1. Anger 6. Fear

o o o o o ad o o o o o a4d
2. Sense of guilt 7. Pain

o o o 0o 0o 04 o o o o o 0O
3. Delight 8. Joy

o o o 0o o 04 o o o o g 0O
4. Shame 9. Sadness

o o o 0o 0O a4d o o o o g O
5. Physical vigor 10. Happiness

o o o 0o o a4d o o o o go O

Appendix B
The scores obtained in EHCS
= 5 E_|E |E|E ~

- = S o | € o8 s ole ©
S12l |22 22|25 |5 5 |ea|elleelellsget

5| < 2|l Al w » @ 2152|585 3|5 E|8 g8 E

~ a¥ z, Z,

1 4 3 2 1 2 3 3 3 5 2 9 225| 19 (3.17| 2 2

213|333 [4[3]|4|4]|2]4]| 15 ]|875]| 18 3 1 2

3 3 2 3 2 5 3 3 5 3 5 18 4.5 16 |2.67 1 1

412|243 ]1]|3]4]|5]|3]2 12 3 17 |2.83] 1 2

5 2 2 3 1 3 3 2 4 3 5 15 |3.75| 13 |2.17 1 1

6 |3[3[3]3|2|4|3]|5|3]|5]15|375]19 |317] 1 2

7 3 2 4 2 3 3 1 6 2 6 19 |4.75| 13 |2.17 1 1

8|3 |24 |4]|2]|3]|]2]|6]|2]|6]|18]45] 16 |267] 1 1

9 2 3 3 3 5 3 1 5 1 5 18 4.5 13 | 2.17 1 1
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