MBI O0y4YeHHUsI — BUACOJIEKIUU — TPeOyIOT OT MpenojaBareisi KOPeHHOro OOHOBICHMS, KaK
METOJIMKH ITPETIOJaBaHus, TaK U COAEPKATEIbHONH CTOPOHBI BCETO MPOIIECca 00yIEHHS.

Hcnonp30BaHue BU3yaJbHOTO BO3JEHCTBHSA HA CO3HAHUE OOYYAIOIIErOCs OTKPBIBACT
NEePCIIEKTUBHI JJIs1 COBEPIICHCTBOBAHUS U PAa3BUTHsI 00Pa30BaTEIbHBIX TEXHOIOTUH U HYX/1a-
eTcs B JAJbHEUIINX HAYYHBIX HCCICIOBAHUSAX.

JInst CTyIeHTOB C HapyIICHHEM ClyXa pa3paOOTaHHBIH IMCTAaHIMOHHBIA Kypc IO
HauepTaTeIbHOW TeOMETPHH MOCTOSHHO JA0padaThIiBaeTCss M JOOABIISIOTCS, OOHOBIAIOTCS HE-
00XO0IMMBbIE MaTepUaIBL.
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KOHTEKCTHBIA NOJAXO/ TP OBYUYEHUU HHOCTPAHHOMY SA3BIKY
B HEA3BIKOBOM BY3E (HA IPUMEPE PECITYBJIMKHU KA3AXCTAH)

CONTEXTUAL APPROACH IN TEACHING A FOREIGN LANGUAGE
AT THE NON-LINGUISTIC UNIVERSITY (ON THE EXAMPLE
OF THE REPUBLIC OF KAZAKHSTAN)

Abstract. The article reveals the possibilities of a contextual approach in a foreign language
teaching at the non-linguistic university. It reflects the functions, principles of contextual learning.

AHHOTanus. B craThe pacCKpbhIBalOTCS BO3ZMOXXHOCTH KOHTEKCTHOTO MOAXOAa B OOy4YEeHHH
MHOCTPAHHOMY $I3bIKY B HESI3BIKOBOM By3e. B Hell oTpakeHbl (DYHKIWH, TPHHIMIIBI KOHTEKCTHOTO
o0ydeHUsI.

Keywords: context, contextual approach, principles of contextual approach, foreign language,
non-linguistic university, educational activity.

KaioueBble cJI0Ba: KOHTEKCT, KOHTEKCTHBIA IMOJXOJ], MPHHIMIIBI KOHTEKCTHOIO IOIX0/a,
WHOCTPAHHBIH SI3bIK, HESI3BIKOBOW BY3, yueOHast AEATEIbHOCTb.

One of the important goals of organizing language education in a non-linguistic uni-
versity of the Republic of Kazakhstan is the provision of a professional communicative orien-
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tation of the content of education, taking into account the current requirements for foreign
language and socio-cultural training of future specialists.

However, practice shows that many graduates of non-linguistic universities (in par-
ticular, universities in Kazakhstan) have trouble in terms of professional communication in a
foreign language. Theoretically, the origins of this problem go back to the main contradiction
of any professional education - the transition from teaching to practical activity, which is ex-
plained by the fact that "mastering professional activity should be provided within the frame-
work and means of a qualitatively different - educational activity" [1, p. 75].

The implementation of the contextual approach as one of the leading directions of
modernization of vocational education, including language training, presupposes reliance on a
specific psychological and pedagogical theory. A number of criteria should characterize such
a theory: have the necessary power, explain the patterns of the professional educational pro-
cess, integrate education and upbringing, have the property of technology, be recognized by
the scientific pedagogical community, and be understandable to the mass teacher. The contex-
tual learning theory developed by A.A. Verbitskii and his followers meets the above require-
ments [2, p. 84]. Let us briefly recall its main provisions.

Contextual learning is such learning in which in the language of sciences and with the
help of the entire system of didactic forms, methods and means, traditional and new, the sub-
ject and social content of the future professional activity of a specialist is modeled.

The category "context" is understood as the concept of internal and external conditions
of human life and activity, influencing the perception, understanding and transformation of a
particular situation by him, giving meaning and significance to this situation, its components
as a whole. Taking into account the subject and social contexts is a condition for the semantic
influence of the student's future professional activity on the process and the results of his edu-
cational activity.

Having defined the features of the contextual approach, we turn to its consideration in
teaching foreign languages, which is presented in the works of L.I.Burova, O.A. Grigorenko,
M.I.Mamoletova, Yu.V. Maslova, etc. We adhere to the position of the authors in the fact that
this approach contributes to the enhancement of communication capabilities; mastering pro-
fessionally oriented vocabulary; development of skills to generalize, comment, express your
point of view; practical mastering of role behavior in situations of foreign language commu-
nication.

It should be noted the principles of contextual learning, which include:

1) The principle of psychological and pedagogical support of the personal and seman-
tic inclusion of a student in educational activities;

2) The principle of sequential modeling in the educational activities of students of the
integral content, forms and conditions of professional activity of specialists;

3) The principle of the problematic nature of the content of learning and the process of
its deployment in the educational process;

4) The principle of the adequacy of the forms of organization of educational activity of
students to the goals and content of education;

5) The principle of the leading role of joint activities, interpersonal interaction and dia-
logical communication of the subjects of the educational process (teacher and students, stu-
dents among themselves);

6) The principle of a pedagogically grounded combination of new and traditional ped-
agogical technologies;

7) The principle of openness, i.e. use of any pedagogical technologies proposed in the
framework of other theories and approaches to achieve specific goals of teaching and upbring-
ing in the educational process of a contextual type;

8) The principle of the unity of training and education of the personality of a profes-
sional [4, p. 239].
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The introduction of contextual learning requires the introduction of certain changes in
the content of foreign language education.

1. Based on the definitions of training models given by A.A. Verbitskii, we represent
the semiotic model in the form of verbal and written texts containing information that the stu-
dent must assimilate.

In teaching foreign languages, such a model is implemented through texts and speech
situations. They form the necessary communication basis for the development of speech and
social skills; explain the functioning of the language in the form adopted by its native speak-
ers and in a natural social context. At this stage, special attention should be paid to the follow-
ing tasks: the subject's awareness of communicative intention, the analysis of the communica-
tive situation, the primary planning of speech behavior, etc. The educational-speech situation,
topic, problem contribute to the emergence of a communicative-cognitive motive for speaking
and communicative intention.

2. A simulation-training model is a simulated situation that requires analysis and deci-
sion-making based on the information received. Students are offered a wide variety of activi-
ties that are closest to their abilities and inclinations. In the proposed tasks, the social and cul-
tural component of the content is gradually expanding; the tasks are formulated as problemat-
ic, requiring creative thinking activity and independence of students. In the foreground are
tasks of an "open" nature (with an undetermined result), tasks, the fulfillment of which allows
students to act in accordance with their own life orientations. For this, socially sharpened edu-
cational and speech situations are created, in which students independently program speech
actions, set goals related to the implementation of social and communicative tasks, influence a
communication partner, independently assess the degree of success of speech interaction.

3. A socially teaching model is a typical problem situation that is analyzed and trans-
formed in the joint activities of students. This is where students take on specific roles. In a
situation of role-based communication with real or imaginary speakers of the target language,
students gain experience in establishing relationships with representatives of this culture, ex-
perience of a benevolent attitude towards people, regardless of race, nationality, position in
society, and personal qualities. They learn to respect other peoples and their traditions. Social-
ly colored experience, that is, close to real communication, will allow schoolchildren and stu-
dents to use effectively the acquired social and communication skills and abilities, as well as
qualities, abilities, strategies, etc. outside the learning language environment [3, p. 10].

Contextual teaching of foreign languages is aimed at solving a number of professional
and communicative tasks:

1) Removal of communication barriers, activation of creative communication capabili-
ties, stimulation of spontaneous foreign language speech;

2) The formation and development of motives for the implementation of professional
communication activities;

3) Active assimilation of professionally oriented vocabulary and speech cliches for
their subsequent use in situations of professional communication;

4) Development of skills to operate with knowledge and new information on the topic
in specific situations of professional communication;

5) Mastering the skills of communicative interaction, the development of appropriate
communicative tactics;

6) Development of skills to generalize, analyze, comment, express their point of view
on professionally significant issues;

7) Practical mastering of role behavior in situations of professional communication;

8) The implementation in foreign language communication and interaction of profes-
sional communicative functions of the future specialist [5, p. 22].

Implementing a contextual approach in teaching a foreign language, it is necessary to
form professionally oriented competence and sustainable motivation among students, teach a
foreign language in the context of a future profession, giving knowledge that will form the

193



ability to perform professional activities. It should be remembered that the subject and social
aspects of future professional activity should be central factors influencing the selection and
content of academic disciplines, and the use of teaching technology.

Thus, the implementation of a contextual approach in teaching a foreign language
helps to more objectively and more accurately determine one's professional activity, develop
cognitive and professional motivation, and stimulates the development of professional abili-
ties of future specialists.
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NPUMEHEHUE NTHHOBAIIMOHHBIX METOJAOB OBYUYEHUASA
B TEXHUYECKOM BY3E

APPLICATION OF INNOVATIVE TEACHING METHODS
IN A TECHNICAL UNIVERSITY

AHHOTanus. B nporecce norcka negaroruuecKux TEXHOIOTUH, OTBEUYAIOIIUX TPEOOBAHUSIM
HOBOT'O BPEMCHHU, NOABUIICA TCPMUH WHHOBAIIMOHHOC 06yquI/Ie. Wcnonnp3oBanue MHHOBAIITMOHHBIX
METO/IOB aKTHBHOT'O OOYYEHUS BBI3BIBACT Y CTYIECHTOB MOTHB MHTEpeca K ydeOe, 4TO MO3BOJISIET CO-
371aTh aTMoc(epy TBOPUYECKOTO OOYUEHUS ¥ MapaLIeIbHO pelaTh psijl 3a7a4: yIeOHbIX, BOCITUTATEIb-
HBIX, Pa3BUBAIOIINX.

Abstract. In the process of searching for pedagogical technologies that meet the requirements
of the new time, the term innovative teaching appeared. The use of innovative methods of active learn-
ing arouses in students the motive of interest in learning, which allows creating an atmosphere of crea-
tive learning and simultaneously solving a number of tasks: educational, developmental.

KaioueBble ci0Ba: MHHOBAIIMOHHOE OOY4YEHHE, IIE€AarOrMUeCcKHe TEXHOJOTHMH, OOy4YeHHeE,
npolece, CTY/ICHT, TEXHUYECKUH BY3.

Key words: innovative teaching, pedagogical technologies, teaching, process, student, tech-
nical university.

OpaHa W3 OCHOBHBIX 3a/lad MHHOBAIlMOHHBIX METOJIOB — 3TO OpraHu3anus y4yeOHOro
npoiiecca B (hopMe IUaliora, YTo MOMOXKET CTYAEHTaM HAy4YHTbCs BbIPAXXKaTh CBOM MBICIIH,
aQHAJIM3UPOBATH MPOOJIEMHbIE CUTYAllUU U HaXOIUTh 3(PPEeKTUBHBIE MYTH UX pelieHus. Takue
METO/BI MO3BOJIAIOT MOBBICUTH YPOBEHb O0Opa30BaHUs, Pa3BUBAIOT CTYACHTOB, (OPMUPYIOT
HABbIKU U YMEHUS, KOTOpbIe OyIyT UCIOIB30BaThCSA MU B JajbHeiel npodeccuoHalbHON
JESATEIBHOCTH.
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